	Berkshire Maestros: Guidance for Observers - Major characteristics of instrumental, vocal and whole class teaching


	Aspect
	Outstanding
	Good
	Requires Improvement
	Inadequate

	Musical Understanding:

Progress in developing musicianship
	Musicianship drives everything, with technique being developed primarily to support the musical quality of the playing. Teachers help pupils to recognise that progress in communicating music’s character is essential. Teachers focus on pupils’ aural development in order to improve the musical quality and depth of responses.
	Teachers enable pupils to make good progress in developing their musicianship. A focus on practical music making helps pupils to learn how to respond musically.
	Though there is some exploration of the quality of pupils’ musical responses and their musical understanding, the focus for learning tends to be about technical issues.
	Teachers do not enable pupils to make appropriate progress in learning. There is too much emphasis on developing technique for its own sake without sufficient musical focus.

	Musical Understanding:

contexts
	Understanding of the context and/or character of the music is at the heart of the musical learning and enables the pupils to bring the music to life. Teachers’ probing questioning challenges pupils to question and identify the impact of different interpretations of what they are playing.
	Teachers use a range of contextual questions and explore potential characterization well, enabling pupils to communicate the music effectively.
	Teachers encourage pupils to explore/communicate the directions written on the music with only very basic context and character explored. ‘What’ rather than ‘why’ or ‘how’.
	There is no connection made to the context or the character of the music. Pupils are just playing the notes.

	Evidence of planned learning:

Focus and clarity of learning, differentiation
	Learning for musicianship and technique is planned and developed thoroughly. Flexibility allows teachers to respond very positively to pupils’ creative, and sometime unexpected musical responses and build on these to promote outstanding learning.  Individual pupils (with additional musical skills and experience/SEN) are provided with high levels of challenge through focused, differentiated planning.
	Planned learning is clear and simple, focusing on the musical skills, knowledge and understanding to be developed. The learning is made explicit so that pupils know how to improve. Planning, teacher support and intervention are matched well to pupils’ individual needs.
	Activities rather than learning are planned. Pupils are not always clear why they are playing specific pieces. There is little flexibility and few opportunities for creativity, if any. There is insufficient planning for differentiated learning.
	A significant proportion of lessons require more appropriate planning. Objectives are unclear, learning intentions are neither explicit not implicit. Pupils are unaware of the learning planned. There is a lack of differentiation, teaching does not meet the needs of all pupils.

	Evidence of planned learning

Assessment
	Teachers enable pupils to have a very strong understanding of where they are in their learning and know what to do to improve further. Pupils are able to self-assess, being independent learners. Teachers use a variety of assessment strategies to focus relentlessly on the quality and depth of pupils’ understanding. Self/peer assessment is perceptive. Teacher feedback is high quality and constructive and they anticipate when to intervene with notable impact on the quality of learning.
	Through well planned assessment, pupils have a good understanding of their learning. They are encouraged to self/peer assess, are able to comment effectively and are able to demonstrate improvement as a result.
	Assessments are used by the teacher but pupils may not really understand how they fit into a broader framework and may not be clear about what they need to do to progress. Pupils may be able to attempt self/peer assessment but show little overall musical understanding.
	There is no systematic checking and/or recording of achievement/progress and attainment. The teacher may be unclear what level pupils are at, what targets are needed for improvement and pupils may not know where they are heading. Pupils do not/cannot offer opinions or judgements about their own or others’ work. Unwarranted praise may be given to poor quality or inaccurate work and errors, eg rhythmic, intonation, may be left unchallenged and uncorrected.

	Teacher/pupil relationships:

Confidence, creativity, independent learning
	Teachers give pupils the confidence to show initiative and take risks in order to create original, imaginative work of high musical quality. Inspirational teaching means that pupils are personally engaged and want to work independently in lessons and at home. Pupils are able to demonstrate creativity (through composition, improvisation etc).
	Working relationships are positive so that pupils are given the confidence to perform, show creativity and learn from mistakes. Teachers help pupils develop self-awareness of how to improve and how to practise. 
	Some evidence of pupils’ independent learning and some evidence that pupils are encouraged to practise  but they may not be shown/told how. Pupils may be able to ask questions and enjoy their lessons but they may not be self-aware and are possibly not internalising the learning and applying it to other contexts/pieces.
	There are no opportunities for independent learning to take place and/or pupils are excessively passive learners. Pupils may be disengaged, badly behaved, unfocused.

	Classroom/lesson management:

Quality of practical music making, modeling
	Teachers use practical, musical modeling of the highest quality to explore and develop real musical quality with pupils (phrasing, tone, balance, expressive articulation, interpretation etc)
	Music making is at the heart of all activity: lots of focused playing/singing and modeling develops both musicianship and technique.
	There is a reasonable mix of practical work, demonstrating and talk. Notation is too often presented before the music has been heard. Music may arrive late in the lesson.
	There is too much teacher talk and insufficient time for all pupils to play/sing and make music. Pupils may be bored, not have the opportunity to ask any questions or try out for themselves what they are being told.

	Balance and pace of integrated activities
	Activities are clearly selected and fully integrated to support the main learning focus. Through this, the lesson has clear pace, a sense of direction and the capacity to enable deeper understanding and more established skills.
	Connections between activities begin to promote deeper learning and promote an holistic approach to playing/singing, listening and appraising. Pace is good, with linked activities which support the learning intentions.
	There is a range of useful activities which help the pupils to play but they are not sufficiently linked to a musical focus or each other and this leads to shallower, less transferable learning. Pupils may be moving through one piece after the other without applying new learning.
	Activities are unrelated with no central musical goal or learning aim. Tasks may be unmusical.

	Expectations
	Consistently high expectations inspires, motivates and challenges all pupils; teaching focuses in a persistent and co-ordinated way on pupils’:
· Musical understanding/musicianship

· High level music making skills/technique

· Knowledge and awareness of music, including aural skills

Pupils make rapid and sustained progress
	Expectations are high and are based on good knowledge of pupils’ abilities. There are clear expectations around a sense of style, fluency and musical character. Teachers deepen pupils’ knowledge and understanding. Pupils make good progress and achieve well over time.
	Most of the expectations are about making sure that the notes are played/sung in the right order, rhythms are correct etc. Technical problems are not always sorted out thoroughly and pupils do not always understand ‘why’ there is a problem, having corrected something because they are told to. Teacher expectations are not sufficiently high and may place evidence on knowing about music rather than knowing music itself. Pupils make insufficient progress given the length of time learning.
	Insufficient attention is given to the development of specific musical skills, knowledge and understanding. Repertoire is poorly chosen and little attention is given to improving posture and instrumental/vocal technique.  Pupils are not challenged musically, may be coasting, making inadequate progress.
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