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The First Days of Teaching: Getting Ready
Read the staff Handbook

Teachers must deliver 33 weeks of instrumental/vocal tuition spread evenly throughout the year as indicated on the Maestros calendar. 
It is expressly forbidden to recruit any private pupils from your work with Maestros - this would be regarded as a breach of terms and conditions.
Practical Tips
· Be fully equipped. Think through everything you need the day/night before, including any IT equipment, instruments, registers, teacher planners, pupil practice notebooks etc and how you will transport it all to your school/room. (Consider a bag on wheels?)
· Read the Staff Handbook to make sure you understand all admin requirements. Ask your curricular administrator if you don’t.
· Communicate/email your timetables to all schools and parents in advance. Ensure details of the first lesson have been communicated to students, parents and schools. Telephone the school to arrange/confirm the day/time and confirm suitable accommodation. Have hard paper copies of timetables ready to display on notice-boards (department notice boards in secondary schools and staff room/office notice boards in primary schools). Have spare timetables to give to students. Use the official Maestros timetable template and send it to the appropriate person ahead of your first visit. 
· Have your own instrument/s and some appealing/fun music with you to play to/with pupils. Play to pupils as much as you can to inspire them and show them what is possible. Model musically.
· Wear your Maestros’ badge and carry a copy of your DBS certificate.

· Be punctual, well-prepared and professionally dressed. 

Planning
· For First Access (in2music), be familiar with any Curricular Area Schemes of Work, programmes of study and resources, where to find them etc.  Aim to talk to school colleagues about how your project teaching fits in with the school key stage/s and any cross-curricular topics.
· Plan for different learning styles and abilities in your classes/pupil groups
· Plan with learning intentions in mind – what will your pupils learn?
· Plan to incorporate technology/IT where appropriate
· Be prepared to model your instrument as often as possible
· Plan for a musical experience - always
At a School
· Always sign in and out of every school. Try to offer a cheery smile and ‘hello’ to any admin staff on arrival, it can open the way to much needed future co-operation.

· On your very first visit to a school, introduce yourself to the Headteacher (if possible), relevant reception/admin/office staff and the teacher or co-ordinator responsible for music. In a secondary music department, make friends with the Head of Department and Music Staff, bring a mug to have coffee, ask about refreshment sharing or a kitty
· Talk to school staff to achieve the most appropriate pupil groupings and acquire information about pupils with exceptional musical ability, SEND, educational statements etc. Who are the Gifted and Talented students?
· Make sure the school office/music department has a contact email/tel. number for you and you have theirs.
· Ask about school INSET days and school trips and write them into your planner/diary.

· Always ensure there is a timetable displayed for the following week and preferably for the term. Give copies to pupils and in primary schools, to class teachers which facilitates them letting pupils out to attend their music lesson.
· In many schools, especially secondary schools, you may be expected to rotate students to avoid pupils missing the same school lesson in consecutive weeks. Check with the music department and the students themselves about exam clashes, school trips etc.

· Maestros Instruments: Follow the instrument management policy – check with the instrument manager and Richard Raymond of in doubt.  Any loss or damage must be notified to the instrument manager immediately. 

What paperwork do I need?

· Timetables

You need to amend your timetable regularly as new pupils start. Keep your timetables current and accurate and ensure that you update your administrator about any changes at all to your teaching timetable. Follow the procedure in the staff handbook.
· Registers

Use Maestros registers for all schools and music centre teaching. Use the pupil’s full name (not a nickname), spelled correctly. Ensure all details are completed as per the instructions on the reverse of the register. These are legal documents and must be maintained accurately. You will be expected to copy each register and submit to admin at the end of every half term.  
· Planners

Use a planner to assist with preparing for your teaching and keep notes on pupil progress. This can be the basic Maestros planner or any version of an electronic record that you may wish to develop yourself. Should a deputy/cover teacher be required, your teaching notes may be needed to guide a colleague. Please keep them up-to-date.
· Practice notebooks

· Each pupil having instrumental/vocal tuition with a Maestros tutor should receive a practice notebook. Supplies are available from Stoneham Court or from music centre offices.
· Either you or your pupil should complete these each lesson, with appropriate targets, practice tasks, homework, etc. You may also use these to communicate with parents and you should check weekly for any parental notes.
· You must write an annual pupil report; report templates and guidelines are available on the staff section of the website. This is mandatory for all Maestros teachers.
· In secondary schools, you may choose to use the pupil’s homework diary as an alternative means of recording practice and communicating with the parent.

The Lesson itself:
What should I do?
· Be supportive, encouraging and aware of pupil needs

· Show an interest in the pupils’ music, be kind

· Recognise their achievements and progress with specific praise

· Engage with the lesson and learning process in an enthusiastic manner in order to motivate your pupils

· Express yourself clearly in your language and in your expectations.

· Create a purposeful and enjoyable atmosphere and share explicit learning intentions for the lesson

· Ensure your pupils know what these are and what/why/how they are learning

· Model and demonstrate, using your own instrument as a teaching aid

· Establish clear routines and parameters for the students so that time is maximised

· Look for performance opportunities - assemblies, classrooms, playing to each other etc

· Do not use your mobile phone during lessons for phone calls or texts - it should be switched off or to silent. The pupils are the focus. However: should you refer to an app on your phone for metronome/tuner purposes, for example, ensure the pupils are aware of this. Smart phones are very useful for recording pupil performances for them to listen back to at home- excellent modelling opportunity for you – or for playing backing tracks, listening to a ‘utube’ clip to widen knowledge? You could get pupils to use their phones to record you/the teacher performing their piece/extract as a reminder to help with their own independent practice etc.

· Be aware of body language and the message it gives

· Avoid touching or any physical contact with pupils. Ensure you have read Maestros’ Code of Conduct and Child Safeguarding Policy.

What should I expect from pupils? 

Expect them to:

· be well prepared, bringing their instrument, music, practice book, stands etc

· be well-behaved, co-operative and focused - polite to you and each other

· practise between lessons - it is up to you to create the desire to do so and provide the necessary direction

· be engaged, participating throughout and being fully involved

· support each other and perform different roles within the group

· initiate conversation and ask/answer questions

· engage in peer appraisal and use these activities to develop critical listening and thinking skills, improving their ability to help themselves and each other
What should I include in a lesson?

· A variety and range of appropriate, relevant, challenging activities

· Opportunities to develop aural skills

· Acknowledgement of achievement and success - praise and reward

· Opportunities for assessment - verbal praise isn’t always enough; some pupils need visual or tangible evidence of their success. (Stickers?)

· Opportunities to be creative - short composition/improvisation activities – integral in every lesson
· Opportunities to demonstrate understanding and skills in performance. Use open questioning* to stimulate and encourage thinking and musical decision-making.
· A balanced mixture of information (teacher talking) and pupil thinking/trying out and discovering through performing
· Remember the 80/20 rule as a guide  – music making = 80% of the lesson, talking only 20% max

· Plenary - ensure pupils understand what, why and how they have learned, what they need to do next and how to improve – this can happen at various points of a lesson, not just at the end
· Group lessons should include genuine ensemble playing with differentiation, allowing individual pupils to achieve at their own levels and in a variety of ways
· Technical exercises and scales can and should be played musically
*see pp. 14-15
Physical environment
· Consider the layout of the room. Set up for maximum versatility, allowing the teacher to be in the group and in front of the group
· Ensure pupils can see each other so they can develop visual as well as aural signals
· Ensure you can demonstrate or point to a place in the music without invading the pupil’s personal space
· Engage the pupils in helping to set the room for you, get thyem to do it in advance where appropriate?
· Check for health and safety issues - hazards and obstructions, walkways etc.

· If you find yourself in unsuitable teaching conditions, talk with the school first and if the situation does not improve, contact your line manager. The Area Senior Leader is usually the person who is best placed to resolve school difficulties. Ask a senior colleague to come watch your lesson to get advice about the situation?
· Find out about the school’s policies and practices - for signing in/out, fire and emergency procedures
· Ensure you know about procedures for monitoring pupil absences and how to chase up those who are in school but fail to turn up. Have a plan for collecting younger children wherever appropriate (ie make friends with clerical staff, they are often able to assist)

· Follow Maestros procedures for communicating with admin and parents about missed lessons 
· Try to pre-empt problems by regularly communicating with parents in advance if you think there may be issues looming
After the Lesson
· Make notes in your planner about what has been achieved and an immediate note of what you need to do next lesson
· Ask yourself - how did the pupils make progress today? How/what did they learn?

· In light of these questions, consider what needs reinforcing and what additional things need to be included/changed next time
Beyond the Lesson- the Wider Picture
· Ensembles:

· Be familiar with what is available locally at each music centre for your pupils. Make sure you know when/where appropriate ensemble opportunities are taking place and encourage your pupils to join. Inform parents and pupils about ensemble ‘fun’ at every opportunity, write details in practice books, call/email parents where appropriate.
· Ensemble participation is often the key to retention and higher levels of achievement – make recruitment  a regular and routine part of your work
· Participate in courses and events to widen your experience and get to know your pupils even better, volunteering to help is important to your colleagues
· Plan for long term progress and achievement and help your pupils understand what is possible (where will they be in 5 or 10 years’ time, identify their potential and discuss with pupil, parent, Head of Academy (if gifted and talented potential identified)
· Help your pupils to set their own targets and have ownership of their progress and development.

· Recruit pupils. The most successful teachers take responsibility for actively recruiting new pupils through assemblies, have-a-go workshops and lessons, taster sessions, demonstrations etc. Look for performance opportunities for your pupils in your schools.

· Transition:

· This is where we often lose the most pupils! Wherever possible, share information with colleagues to facilitate smooth transitions. Make sure you know which secondary schools your year 6 students will move to and contact parents early in the Spring to ease the way, allay doubts, offer reassurance and encouragement – remove hurdles etc. Let your colleague know who to expect in the ‘new’ school and make transition between schools easy and straightforward – ie remove the obstacles. When receiving new pupils into Year 7, contact Year 6 parents as soon as possible to let them know who you are and when the first lesson will be so that nerves are settled. Talk to your Curricular Head or ASL for advice on the best ways to achieve this. Attend year 7 new parent evenings and/or taster evenings at the secondary school, be present to inform parents of a smooth transition. Liaise with the Head of Music early in the Autumn term to get all dates in your diary. Invite your year 6 students to play in a secondary school concert to start becoming involved and familiar – talk to your secondary HOD to explore ways of integrating year 6 musicians. Be pro-active.
The Unexpected
· Be flexible. If a school forgets to tell you about a school trip or event which affects a lesson, try to adjust your plans in the best interest of the pupils and maintaining a good relationship with the school
· If a child is ill - get help from a member of school staff
· If a child makes a disclosure to you - follow the Maestros safeguarding procedures set out in the Child Protection policy. You must find out who the designated safeguarding officer is in each of your schools and know who to report a disclosure or incident to. If in any doubt, contact Helen Robertson, Deputy Head and Maestros safeguarding officer, Lynne Ellis CEO or the deputy safeguarding officer, Dawn Garside.
 Practicalities
· Make sure you have business insurance on your car. Inform your insurance company:  ‘social, domestic and pleasure’ categories do not normally cover you from travelling from school to school only to and from work at the start/end of the day etc
· You are recommended to join a professional association/union
· Traffic is unpredictable - allow sufficient time for journeys. Do not break the speed limits. Organise yourself so that you have petrol in advance so unexpected stops can be avoided
· Have maps, phone numbers and addresses for your schools -  sat-navs are not always reliable. Post codes are not always specific - or correct.

· Inform your line manager about any problems that crop up and try to arrange regular meetings during the first term. Your line manager is your first point of contact for guidance and support. Don’t forget your Curricular Heads are the best colleagues to support with instrumental advice, teaching queries, repertoire, resources etc.
· If you are ill, telephone your first school of the day and inform them you will be absent. Telephone the Maestros teacher hotline 01189 012378 and inform admin. If you are due to be at Music Centre, inform the Music Centre Manager. If you know of an absence in advance, ensure you contact your line manager to discuss options and where appropriate seek permission from them or SMT. Follow procedures outlined in the current staff handbook.
· Be aware of issues related to lone working. Keep yourself safe and always ensure a colleague/relative/friend knows exactly where you are and when you are due to finish/be home etc.

· Deputies: Maestros does not permit your teaching to be covered by deputies. Only Maestros tutors with full DBS clearance may be used to cover your lessons and then only as agreed by your Curricular Head or SMT. Please refer to the full staff handbook for full guidance.
CPD

You are required to attend all Maestros CPD (or if you are part time contracted staff, then all CPD on those days/times where you normally teach for Maestros). For p/t or self-employed colleagues, it is recommended that you try to attend as much professional learning and training as possible to help with your own personal development as a musician and teacher. Please refer to Maestros Performance Management policy and guidance for full details on personalised CPD.

Code of Conduct

Teachers should behave professionally at all times. Please refer to the Maestros’ Teachers Standards  -these are the standards by which we expect all staff to adhere to.

Expectations include:

Teachers should behave professionally at all times and adhere to the following:

· Represent Berkshire Maestros in the best possible light and promote both the organisation and the Berkshire Music Hub 
· When teaching in schools, sign in/ out at school reception (Health & Safety and also proof of your attendance)
· Arrive at any lesson location at least 5 minutes before teaching is due to start. (This will ensure that you are fully prepared and lessons begin punctually)
· Mobile phones to be turned off or set to silent and only used as a teaching/’learning aid  i.e. not to text, or use media devices for purposes unrelated to the lesson.  (Use of tuner, metronome  Apps  etc  is acceptable).
· Not to be under the influence of alcohol or drugs when teaching on school or Music Centre premises or on any Maestros business
· Not eat, chew gum, read from media devices/papers  or anything else which might imply a lack of focus or commitment i.e. professionalism, during any lesson
· Show respect for pupils, parents  and colleagues at all time; no form of shouting, swearing  or suggestive / familiar remarks is acceptable
· Maintain a professional relationship with pupils – avoid any form of relationship which could be misinterpreted. (This includes texting and social media). Avoid all physical contact with pupils
· Have read and understood the Social Media and Email Policy 
· Have read and endorsed The Child Safeguarding Policy and accompanying guidelines
· Be aware of Health and Safety issues; ensure the safety of all pupils during lesson times. Report any concerns to the school or music centre manage as per Maestros procedures.
· Not to recruit private pupils through Berkshire Maestros work or using information obtained from Berkshire Maestros. Such action will be deemed a breach of contract
· Not to organise or arrange to teach in schools served by Berkshire Maestros as a private contractor. Not to enter into a private agreement with any school which has been or is presently serviced by Berkshire Maestros. Such actions will be deemed a breach of contract
· Not to speak to outside bodies, especially the press, about any sensitive issues regarding Maestros, without the prior permission of the Chief Executive.
Dress:  what to wear when teaching

A tidy, professional appearance is expected. You represent Maestros.

· Dress must be professional and in keeping with your teaching environment and the occasion – take the lead from the teachers/schools in which you work.
· As a minimum, dress should be smart-casual. Denim, leggings, overtly revealing clothes, shorts or vest-style t-shirts are not permitted. Jeggings may not be appropriate in many settings.
· Flip-flips are considered a Health and Safety hazard by most schools (and car insurers). It is recommended that you do not wear them for teaching.
New Staff Induction – checklist 


Most of this will be included in your induction routinely. Remember you cannot be expected to know everything; do not be afraid to seek help from other colleagues.

Please go through the Induction Checklist with your Curricular Head. Ensure you have:

· Tel. numbers and email addresses/postcodes of all schools visited

· Important contact staff names at each school

· Maestros/school/music department rules/guidelines
· times of breaks and lunch where they affect your teaching
· procedures for fire drill and what to do in the event of an accident or other emergency/medical matter
· Maestros’ and the schools’ behaviour policy document or relevant rules and procedures, e.g.  - pupils entering class - dismissing and releasing pupils from class,  uniform/dress requirements, form of addressing teachers, procedures for absence and covering for absent colleagues 

· INSET days at schools – when are they, record them into your planner/diary and mark them onto your teaching timetables

· What meetings, concerts and events will you be expected to attend throughout the year. (Directed Time document - discuss with your line manager). Record all dates into your planner and diary.

· Pupil/parent contact details for small group/individual tuition.

· EHC plans for pupils with SEND (Education, Health and Care plan – replaces  statements of SEN, used to be referred to as IEPs)
Information about the location and use of resources – in school and at music centres

Find out about the following: 

· what equipment and other materials are available
· how to obtain equipment and materials
· the production of materials
· where audio visual equipment is stored
· support staff, their responsibilities and how to work with them
· books and resources for particular classes/students, (obtain examples of books/resources you will be using); 

· what instruments have to be issued to pupils; procedure for recording serial numbers – follow the terms and conditions for instrumental loan as outlined by the Resources dept. (see Richard Raymond for advice)
· do not rely on your memory: obtain a diary or class planner and use it from the first day. 

Meeting teaching and other colleagues 

· meet the staff responsible for managing your area of work in the school - class teacher, music co-ordinator, Headteacher

· introduce yourself to appropriate non-teaching staff and find out how they can assist you
Other useful things to know/find out: (from line manager, Curricular Head, admin)
· Where to photocopy and how

· Emergency contact people and numbers

· Who is my line manager

· How to claim petrol

· Where to find resources

· How to use the Maestros’ library

· Where to find a scheme of work

· How to acquire teaching resources and materials

· Where are the toilets - music centres and schools

· Where are the fire exits - music centres and schools

· What pieces of music/repertoire to buy for first teaching

· Who is and where to find the caretakers

· Access codes for any staffrooms

· Who is music co-ordinator/head of music

· Where are the music centres and who are the MCMs

· Where can you buy lunch

· Eating and drinking during the teaching day

· Where to find CEO or SMT

· How to use website, access bulletins and newsletters

· Maestros network/drives
Safeguarding - Checklist for New Staff
Need to know or action immediately following safeguarding training
Ensure you know who the Designated Safeguarding Officer in Maestros is.

Name:
Contact details:

What is the name of the Deputy DSO?
Name:

Contact details:

Do you know the name of the DSO in the schools in which you teach? 

Find out and put these in your registers.

Information to Staff 

Have you read the Maestros’ Safeguarding Policy and procedures and know where to find guidance and advice? 

Do you know what to do if you are worried that a child might be being abused? 

Have you been given information as part of your induction about training available on Safeguarding ?
Record your training date here. _____________________________________

Do you know about how the monitoring and confidential recording system for safeguarding operates within Maestros

and within your schools? 

You need to know what Maestros tells parents about child safeguarding. Have you read the information for parents about child protection in the staff handbook/on the website?
Allegations

Staff need to realise that, however rarely, the abuse of children may involve colleagues. Are you aware of the procedures Maestros must follow when an allegation of abuse has been made against a member of staff, a parent helper or volunteer? Please read the whistleblowing guidelines.
Do you feel confident that you know how to conduct yourself in a school in a manner which avoids any possibility of a reasonable person questioning your motivation and intentions?

Have you read and understood the guidance regarding 

· Professional Code of Conduct

· Behaviour Management/Physical Contact/Intervention 

· Safe Practice 

Do you know how to raise concerns about the poor or unsafe practice of adults in Maestros and in your schools in relation to children?
If unsure about any of the above areas, please speak with Maestros Designated Safeguarding Officer.
01189 012360

Teaching 
Planning a Single Session/Lesson

The plan should have clear and explicit aims and objectives for pupil learning. These are often referred to as learning intentions and should always have specific learning outcomes.

Aims – this is what you hope the students will have achieved, experienced or learned by the end of the session. Potentially, one main aim to a session identifying what will have changed in the student’s learning by the end of the lesson.
Examples of what aims might look like.
By the end of the session the pupils will:

· Have increased their skills in keeping in time

· Have gained confidence in making up their own rhythmic patterns

· Have learned to play the melody of ….. steadily and without mistakes……

· Increased the relaxation of their left hand while playing chords

· Understand dotted rhythms and be able to play them accurately ……

Learning Objectives – these are the smaller steps that students have to progress through in order to meet the main aim of the session:
E.g. if the aim is ‘Have learned to play the melody from ‘Frozen’, accurately and with a steady tempo……’

The objectives might be:

· Listen to demonstration of the melody by teacher

· Play back each phrase accurately after teacher
· Play back two phrases at a time

· Play back whole melody from memory

· Play back from memory and from staff notation

An objective must be something concrete that you can assess to know how well the student is progressing and what attainment they are making against it. Make objectives SMART – specific, measurable, achievable, realistic and within a given time framework.

The purpose of an objective in your lesson plan is to focus your teaching on how you want your pupils to achieve the overall aim. There should be no more than 3-4 objectives within a session. More than this would imply lack of focus, lack of quality or depth of learning – less is more!

You need to consider how you will measure your students’ achievements; by watching their faces, listening to them in pairs/groups, echo playing, call and response, peer demonstration, recording them etc
Planning Activities

· What tasks, tunes, games, rhythmic patterns, activities etc will you actually do to achieve your aim?

· How long should each one take?

· How will you explain to the pupils what you want them to do and why? (It may be worth writing down some key instructions as an aide memoire for yourself?) Activities are meant to realise the aim! Activities should be linked and related to the learning.

· Contingency plan – what if you need to change the plan – have some additional activities up your sleeve (change of teaching space, lack of expected whiteboard, half the students are absent or have no instruments……)

· Resources – what will you need? Make a checklist.

· Stretch and Challenge – plan extension activities. These should not be ‘more of the same’ but different tasks tailored for the more/less able. These could be harder melodic lines for a more advanced player, countermelodies, composition tasks, improvisation, more difficult rhythmic version of the same tune etc. Think about how you will plan for several differing abilities, how you will enable the gifted and talented pupil to progress beyond the group. This is differentiation – see  P 17.

Giving Instructions

You know what you want students to do, now you need to work out how to get them to do it…….

Basic principles

· Make sure everyone can hear you clearly

· Take things in small steps, if pupils seem confused, make the steps smaller

· Don’t use more words than you need – talk as little as possible and demonstrate/model through music at all times. Don’t use words at all if musical language can make your point. Actions speak louder than words….. people take music because they want to play, not listen to you.

· Don’t assume any knowledge, skills or understanding. You are a musician – the pupils may not know what you are talking about, keep language simple and if using musical vocabulary, qualify technical terms with simple ‘layman’s’ language. Avoid jargon. 
· Always explain and demonstrate
· Watch faces to check understanding

· Ask questions to check understanding

· Go back and repeat steps if there is confusion, don’t worry about abandoning the plan

· Refer to plan to make sure you remember everything if you need to

· Think about the visual, aural and kinaesthetic learners in the group, use graphics, pictures, sound, action and movement as necessary to help make your instructions clear

· Use humour to help students relax and enjoy – never sarcasm
Feedback (assessment)

Getting feedback from pupils is important so that you know whether they understand and can go away and practise successfully. You can often tell by their faces/body language. Get them to play back to you, explain in their own words, show you, demonstrate to each other, explain to others……

Giving feedback to pupils in order to progress their learning is important. This can be done by you, the pupil themselves or other pupils (teacher, self or peer assessment).

· Give positive feedback first

· Make feedback balanced – more positive than critical (2 stars and a wish?)

· Be constructive – focus on what the pupil can/may be able to change, such as breathing, posture etc

· Be specific - ‘that was great’ tells the pupil nothing about what they must do to improve, nor does it aid learning. Praise is good but should be qualified and specific. ‘Your tone was good but the melody went out of tune towards the end of the phrase, what can we do to make sure that doesn’t happen?

· Give ownership to the assessment – by asking the pupil to identify what they can do to improve and what they notice about their playing, they have to listen and take ownership. Give them a chance to be self-critical. Ask a peer to listen and comment on their friend’s performance and vice versa).
· Always find the bit that’s right and work outwards from there. Try not to over focus on the poor/weak bits.

Time Management – techniques 

· Plan well

· In sessions/lessons, the conclusion to learning should take place about 80-85% of the way through

· Plan extensions and developments, recap, summary etc of the main learning and other plenary/finishing activities to make effective use of the rest of the time

· Plan ‘cut points’ where you can change, adapt, cut short or cut out an activity to get to your conclusion on time

· Maintain a sense of what is important in the learning, be flexible

· Allow time between activities, for setting up/tuning up, moving, packing away

· Don’t feel you have to stick to a plan

· Always have reserve activities available and hard paper copies in case IT lets you down

· Reflect after the session to learn for yourself

· Build in time to drink, eat etc

Managing Behaviour

· Make sure pupils know and understand what is expected by you – ie when it is OK to play, when it is not! Useful to explain why.

· Be reasonable, fair, consistent and genuine, above all, be kind
· Avoid providing opportunities for things to go wrong  (plan for things to go well)
· Always check your facts if something goes wrong, don’t make assumptions
· Keep a sense of perspective – what really matters
· Develop selective hearing – pick your battles
· Notice and praise good behaviour, ignore (up to a point) attention seeking behaviour. Remember to praise all students equally, not just the G and T – qualify praise, be specific
· Don’t be distracted – focus on the learning

· Look for creative solutions – pace, interest, motivation

· Sort out sanctions in advance (school policy) – plan what you will say, follow through – do pupils know what these are? Do they understand why (health and safety?) Question them to make sure.

· Never threaten anything you are unwilling to carry out. Remain calm and a quiet toned voice works more effectively than a loud one. Be aware of raised pitch when volume increases – often harsh to little ears.

· Routines – how will pupils enter and leave, get ready to learn?

· Ensure pupils know what you personally expect in your lesson (within school rules) – your parameters beyond which you will not go – ie non-negotiable
· Be a good role model – show respect to earn respect. Good manners and courtesy. Demonstrate positive behaviours. Don’t shout at them or talk down to them, never be sarcastic or intimidating.

· Insist on manners and reinforce/praise to highlight examples
· Issue rewards, stickers etc but make them special, important yet realistically attainable – ‘hero of the week’ – why? Share rewards so that everyone gets something at some point.

· Avoid confrontation, never humiliate, seek to resolve. Offer chances for redress and a way out, not backing a child into a corner where they can’t back down without looking silly.

· Meet and greet with a smile and a cheery hello/welcome.

· Body language – how does yours appear to a small child?

· Walk around – use the whole space. 
Strategies for managing behaviour:
	· Tactically/selectively ignore poor behaviour – not all, some.

· Use brief, simple rule reminders

· Give non-verbal, non-confrontational messages - silent cues

· Don’t talk too much and don’t talk over them - never shout

· Smile a lot, praise effort, work and positive behaviour

· Use direct statements and act as if you expect – and will get compliance

· Use realistic choices and consequences

· Give an instruction, walk away giving the impression that you expect to be obeyed – don’t wait/stare/watch.

· Model behaviour you wish to see

· Protect pupil self esteem (criticise the behaviour, not the child)

· Catch them being good

· Enter the physical space of someone who is behaving badly and praise a nearby student

· Defer punishments until later and offer opportunities to ‘put it right’ - 

· Don’t ask, ‘Would you like to do this…?’ Instruct. Requests offer the possibility of someone saying no.

· Don’t use a sanction that you can’t follow through - always follow through.


Praise
	· Make it personal – use student name

· Make it genuine

· Appropriate

· Be specific – explain what the praise is for

· Be consistent

· Use it regularly

Use non-verbal praise

· Smile                               

· Nod

· Give thumbs up

· Stickers and reward certificates


ADHD
Inattentive – has difficulty in sustaining concentration, easily distracted, doesn’t seem to listen, often fails to follow instructions, often finds difficulty in organising and dislikes/is reluctant to engage if sustained effort is required.

Hyperactive – fidgets, restless, leaves seat/moves about, talks excessively, silly noises

Impulsive – blurts out answers, can’t wait for a turn, interrupts others, intrudes

Behaviour modification

· Positive reinforcement – reward – the most effective method for altering behaviour

· Negative reinforcement – taking away what the pupil doesn’t like

· Positive punishment – giving the pupil something they do not want or enjoy

· Negative punishment – taking away something they do enjoy – often the least effective method of altering behaviour.

Managing space and equipment – consider:

· Can you see everyone?

· Do you have enough copies of the music, stands, instruments, spare reeds, valve oil etc

· Are there sufficient chairs, is the whiteboard working and sound coming through (try saving  your files on the hard drive of the school computer in case you forget your memory stick…..)

· Do the instruments all work – carry a spare if possible

· Basic tools – screw drivers? 

· Set up of the room – rows, circle? What works best for you? Different abilities together?
Circle – equality, openness, eye contact, group focus

Rows – good with very large groups. Focus on leader, attention to the front, group members less exposed, 

Small group clusters – encourages independence and team work, can be hard to control – use TA/CT.

Stretch and challenge – differentiation (see P 17)
· Extending and simplifying – eg a long note or simple riff – better precision of rhythm, more beautiful tone, invention of own original accompaniment, use of staccato or other articulation, play shorter note values against long ones, different levels of melodic tune – heterophony?

· Differentiate by:

outcome

support

time 
grouping

expectation

assessment

resources

interest

activity

QUESTIONING

What makes questions effective in music?

· In every lesson, plan 2-3 key questions, sequencing them to become increasingly more challenging

· Link the questions to the initial lesson objectives – you could put them on the board at the start of the lesson, put them to the class to think about and refer back to them at the end of the lesson?

· Use more open/higher order questions than anything else. Eg ‘What effect do you think the composer was trying to achieve by having all of the notes in this piece played as staccato, all the high notes accented…..?

· When using closed questions, phrase them in ways to make the pupils think.

Eg. Rather than ‘Is the piece major or minor?’ say ‘Do you think the piece is major or minor ……… and how can you tell?’

· Give pupils time to ask their own questions and to feedback to each other – they could ask each other questions……….?

· Make sure that the climate you provide is one which encourages pupils to take risks in answering questions and that they’re not afraid of ‘getting it wrong’

	What?
	Why?
	When?
	Where?
	How?
	Who?


Some examples of good questions…..

· How did you work that out…?

· Why do you think that?

· What makes this a good……?

· What you do to improve this……?

· What do you think of…….?

· What do you think would happen if……..?

· How do we know that…..?

· What are you expecting ……..?

· Which is more important…?

· What do you notice…..?
· How did you come to that conclusion?

· What does that imply about….?

· Yes, but what if…..?

· Can you explain a little more?

· Can anyone add to that?

· What would be the effect if we played this differently, like this……?

· What do you think about the way we/you played….?

Tactics to try……

· No hands up – teacher chooses at random

· Collaboration – pupils discuss in pairs before replying

· Wait – don’t give them the answers

Planning a sequence of increasingly challenging questions…..

1. A question with a quick right/wrong answer – they either know it or not ‘What is an ostinato?’  or   Match the word with the definition given…….

2. Showing understanding – ‘Explain to me the role of the ostinato in this piece’ ‘Which instrument is playing the ostinato in this piece and how is it being played..?’
3. Applying knowledge – ‘Give me an example of an ostinato pattern, demonstrate one on your instrument….’
Gifted and Talented
	· Let students take the lead

· Use learning objectives from more advanced lessons -  accelerate their learning

· Set individual objectives and targets

· Use peer-coaching

· Allocate specific roles in whole class activities

· Differentiate questioning – ask them much more challenging questions, becoming progressively more difficult?

· What do you call…   How do you know that……

· How do we play…..       What does that tell us about…….

· Can you describe how to….     Why is this/that better than…….

· Can you explain how to improve…….     Why is this incorrect……

· How did you work out how to…..?        Why do you think that?

· What makes this a good….?       What do you think would happen if….?

· How do you know that?        What do you notice about…?

· How else could you… ?      Could you explain that further?

· Could you give me an example of…      What would happen if we….?

· What difference would it make if you……?

· Group students according to ability, give them more challenging tasks

· Personalise the learning

· Use TAs


Differentiation

What is differentiation? In essence it is modifying a lesson or parts of it for one, some or all of the learners. Teachers must differentiate between students and for them so that students are active participants in their learning with their teacher as leader. Differentiated lessons require creative, student-focused planning to engage students and get the best out of them. Differentiation takes account of the different starting points, skills and differences between students, their varied learning styles and paces. Good teaching enables individual learners to make progress and excellent differentiated teaching sets tailored challenges for individual students to help them move forward from their existing skill levels. To maximise progress, teachers must provide a blend of challenge, building on existing skills, learning and support.

Starting point - you probably already:
· vary the type of questions you ask and who you direct them at

· group students in different ways for different tasks

· use TAs/classroom teachers to provide targeted support

· alter your language for students of different ages or abilities

· provide modified activities or pieces of music for certain students

However, to deliver a quality learning experience, we have to differentiate for ability by ensuring appropriate, challenging provision for all students to develop their ability to the next level. They should always have a ‘next step’ to move on to, sometimes independently, sometimes with support. Students achieve more with help and guidance. Each lesson should be differentiated so that individual students are moved from ‘where they are now’ to ‘where they could be’ through receiving the right level of challenge and support. 

How do we provide for the different learners in front of us?

Gender

Girls are more empathetic, realise that success requires effort and have an earlier grasp of literacy.

Boys are more active, impulsive and competitive. They want to succeed quickly. Attainment gap narrows as they develop. 

Learning Styles

Visual, Auditory and Kinaesthetic – everyone perceives and processes information differently.

· Vary learning activities and allow choice in order to maximise engagement and motivate by allowing individuality
· Mix whole classes or groups of students according to interest and need – match students with the expertise of the teacher

· Provide a range of strategies that develop strengths and address weaknesses
Differentiation by Outcome – often accidental – it is not a planned strategy at all.

To use this productively, you need to plan activities that are open enough to work on several levels – how students respond to the activity, the level they reach etc. provide the differentiation. You need to set expectations of outcomes, offer support, give examples etc

Setting different activities

Encourage aspiration by emphasising individual students’ potential to improve their ability through working on adapted or different tasks. Any activity is a means to an end, we create them so that our students can develop skills and meet learning objectives. Differentiate activities to enable students to learn in a way that suits them. Set homework/practice that incorporates both choice and independence so that it becomes an opportunity to extend individual learning – choice engages students more and ensures that the work suits their interest and needs. 

You could:-

· offer a set of increasingly complex pieces and invite them to choose which level to attempt? 

· ask students to identify their own area of weakness and decide what to concentrate on practising for the next lesson? 

· offer a selection of activities related to an area of weakness and allow them to choose which to focus on?

Differentiated Resources

Offer more complex and numerous resources to challenge those students with the highest level of learning potential and fewer but more accessible resources when you need to ensure that everyone achieves.

Differentiate by giving different questions to particular individuals or groups, directing individuals to particular pieces to play/listen to, use Utube clips etc. The type of resource is important.

Get the starting point right.

Any differentiation should be founded on a judgement of your students’ potential to cope with new learning. Offer different levels of objective for students of different ability and enable them to access the learning at a level that suits them as individuals. Involve students in making these judgements and setting their own objectives for the next steps in their learning. Try explaining to a group the core objectives/outcomes then invite your students to personalise them, adapting them to their own needs?

Starters

Need an element of differentiation:

· Try starting by giving your students an answer – they have to come up with the question?

· Get them to discuss with each other their response to your objectives – consider the level of their response?

· Ask: 

· How do these objectives relate to recent lessons?

· What skills will you require to meet these objectives?

· How could we assess whether you have met them?

· How are you going to challenge yourself today?

Make learning objectives questions or problems - not statements?

· When faced with a question – children try to answer it…….

· When faced with a challenge or problem, children try to solve it……

· When faced with a statement, children will just read it………

What did you learn today? 

Invite pupils to respond to assess what they have learned or understood. Perhaps invite discussions in small groups/pairs and ask one pupil to feedback to the other/s what their partner/group has learned. A quick plenary of this kind can be done at any point in the lesson and can clarify the need for further differentiation to challenge or support certain students.

Get students used to articulating what they have learned and challenge them to explain how they learnt it. What did they/you do that enabled them to progress? This gets them reflecting and reinforces the connection between effort and learning.

· How did today’s learning relate to previous learning?

· How effectively did you learn today and why? 

· How are you going to use that learning?

· How could you learn more effectively next time?

· What was important about today’s learning?

· Where do you think that our learning will go/needs to go next?

· How does this fit into our overall objective/the bigger picture?

End your lesson with a ! or ? or …….. (a cliffhanger) – ie something to think about – where the learning will go next.

Developing pupils’ thinking skills

· Identify facts, remember last week’s task, points of learning 

· Get them to explain what they understand about it

· Can they apply this learning to something they come across in a piece today?

· Analyse new points of learning

· How do the learned/previously internalised concepts apply to new problem or concept

· Make judgements, appraise success etc

Pace of learning

Fast pace maintains engagement, livens up question and answer sessions, improves student focus, motivates, gives a sense of pressure and excitement, forces students to make a quality, concise response.
Slow things down at times to encourage thinking and reflection.

Planning choice – personalising learning

Planning individualised learning for a whole class or large group of 15-30 students is impossible, but you can plan choice so that students begin to personalise their own learning. This is realistic.

Eg. 

· Set several tasks and let students decide in what order to complete/work through them

· Set different types of activity each of which can deliver the same learning outcome – students choose which to engage in

· Level – students choose the level of challenge

Choice is significant because it puts students at the centre of their own learning. Allowing choice creates ownership and engagement which leads to motivation and success. 

Confident, independent, able students 

Negotiated differentiation works well – establish the learning objectives and invite students to suggest how they will achieve them perhaps offering their personalised version of the activity/task. Discuss/negotiate with the student which of their ideas they can keep. They will be motivated by a greater sense of interest and ownership.

Questioning to support differentiation

Closed questions with short, definite answers can be useful to check understanding and establish key information. They do little to develop learning or get students thinking.

Open questions with no right answers will invite students to think and become involved in the learning, Differentiate by choosing who will answer (not just those who put their hands up). Follow up with further questions, exploring ideas and opinions, helping students to extend/deepen their thinking. Invite pupil discussion. See P 14
Modelling to support differentiation

Demonstrate different levels of attainment yourself – ask questions and get students to comment on what you are doing.

Language

Differentiate your communication.

· Are your explanations clear to all?

· Are you using the right level of language/vocabulary for different students?

· How well does your dialogue with students challenge and support them?

· If you are asked a question, do you give the answer or help the students find it for themselves?

HOTS not MOTS

‘Higher Order Thinking Skill’s not ‘More Of The Same’
MOTS

· Play another piece

· Play the same piece again…. and again 

HOTS

· What can you do differently in this piece to improve the way it sounds?

· What is the effect/impact of this?

· Why might some people not like this version?

Differentiation by extension

· Add a layer of complexity – a different slant to the original piece (now play it with each note staccato, a tone higher….)

· Set students to evaluate their performance, techniques employed, use of dynamics etc. or compare their performance to yours.

· Think about how the previously learned piece links to the current one – how is the learning connected?

· Send them home to listen to a specific piece or performance on Utube, research a particular aspect of what they have just learned.

Assessment

Get your students involved in using or even setting the assessment criteria and ensure they are used to applying them. (Exam board, school’s, etc)
· Formative

Purposeful when it ascertains learning and progress and identifies the next steps that a pupil should take.
· Summative 

The end result – be flexible when/how you use it.

Feedback – don’t feed back, feed forward.

Effective AFL – focus on comments rather than marks and grades. Comments indicate how well the student is meeting the assessment criteria and identify the next steps. Offer clear personalised targets. Make an assessment halfway through an activity/piece of work and set targets for the remainder. Don’t wait until the end and then comment on how they did and move on to the next piece.

Targets (useful acronym)
Time – when will their progress towards their target be checked/assessed?

Achievability – build confidence, emphasise success, renew motivation

Relevance – targets are focused and meaningful for the individual

Growth – building skills

Effort – progressing not stalling

Teacher – providing support

Stretch – ensuring the student makes real steps in their learning

Self – Assessment
Traffic lights are useful:

Green - I am confident, I can do…..

Amber - I need to work on, I’m nearly there, need a bit more time……

Red - I need help, I don’t understand……..

Ask students 

· What could you do to improve your learning?

· What could I do that would help you to improve your learning?

POSSIBLE LESSON STRUCTURE 
	What you do
	What is it/how do you deliver it?

	Starter activity
	A lively, engaging start to a lesson, establishing the learning intentions, consolidating knowledge, using prior knowledge to introduce a new topic, establishing context, quickly establish gaps in knowledge or lack of understanding, practising a skill etc. Usually about 5 minutes or so. Starters must get pupils quickly on task and inject a sense of pace, excitement and challenge. A practical starter is essential. Sing. Starters create expectations that pupils will think and participate in the lesson and immediately creates a climate of interaction and involvement. They should create a sense of purpose, developing early levels of motivation. Make them varied and active and link them to the learning of the main activity,

	Introduction:
	Share the learning intentions and your expectations with the pupils. What are the learning outcomes? What are the success criteria? Depending on the type of lesson, how will pupils know if they have achieved success and met these intentions?  Where is the lesson located in the context of previous and future learning - what is the big picture? Don’t drag this out, get on with making music quickly!

	New learning or introduction of task/activity for today
	Teacher led, drawing on a range of strategies/techniques to engage pupils. Demonstration, modelling. Make very clear the expected outcomes and suggest any timings/parameters if relevant, eg. for some small group creative tasks? You could include a series of brief plenaries during the lesson with further teacher input followed by periods of development by pupils - if the lesson is long enough.

	Development:
	Give pupils time to develop their new knowledge or understanding. Lots of repetition and revisiting of previously learned material if they are young. More challenging pupils will benefit from shorter, more varied tasks and more/less able musicians will need to be challenged with differentiated activities, extension tasks etc. 

	Plenaries:
Summarise and reinforce learning

Link new learning with previous and future - context
	Learning should be reviewed and pupils, with you, should reflect on the learning process which has taken place and how successful it has been. The purpose is to help pupils understand and remember what they have learned, to create a sense of gain, completion, satisfaction etc. What aspects of the task today have helped move pupil understanding/skills forward? How far have they met their learning intentions yet? What do they need to do now/next? Have individual or groups of pupils feed-back on what was learned and how it was learned? Pupils ask each other what was difficult etc. Ask pupils about ‘what should come next/how do we improve….?’

Plenty of time – 5 minutes+ - must be allowed for effective clearing up of instruments and equipment and summary of lesson. A longer plenary could include pupil self and peer assessment? 




	Berkshire  Maestros Lesson Plan

	School:
	Year Group/No of pupils:

	Lesson type:
	Teacher:

	Date:
	EMA/SEN:

	Learning Outcomes - What, How, Why:



	Content and assessment opportunities:

	Phase
	Teacher Activity
	Pupil Activity/Learning

	Starter

Warm-Up


	
	

	Main Activity


	
	

	
	
	

	Plenary
	
	

	
	
	

	Notes for next lesson

	


Getting the Most from Observing Lessons

Purpose

For you to learn from whatever you observe – good or bad.

Check that the person you are observing has time to talk to you before bombarding them with questions, arrange a follow up chat if that is better for them. Be aware that the teacher you are watching may be a little apprehensive, be professional, courteous and don’t get in the way. Ask where you should sit and if you should join in (recommended). Don’t distract any students and keep pupil information confidential. Observation templates are available to help you get the best out of the session.

Turn your phone completely off.

Things to look for:

· Number of pupils and overall character of the group

· The lesson plan and learning objectives

· Do pupils understand the learning intentions ie what they are meant to be learning?

· Class routines – are there any, are they understood, clear and obeyed?

· How does the teacher adapt the lesson/any part of the lesson to the situation?

· Relationship with the pupils – how are they engaged? How is their attention maintained? What is the teacher doing? How are they motivated? How are they encouraged and enabled to respond?  How is confidence built?

· How are pupils welcomed at the start and made to feel welcomed, how quickly does musical learning start?

· How is the teaching space used? The instruments, equipment, resources, teaching assistant or classroom teacher? What is their role/how involved are they and how does the teacher get them involved?

· What is the timekeeping like, pace of the lesson, range and variety of activities?

· How are behavioural issues avoided or managed?

· Clarity of instructions and information?

· Teacher modelling? How much playing is there and how much teacher talk?

· What evidence is there that pupils understand what they are being asked to do?

· Use of feedback? What kind of feedback and how much is there? What evidence of change or progress do you notice after the feedback?

· Teacher language/type and use of vocabulary, speed of talking?

· What musical material is used? Is it appropriate? How do pupils respond to it?

· Enjoyment? Boredom? 

· Health and Safety or Child Safeguarding issues?

After the lesson

You should make notes during the lesson and discuss with your Curricular Head and/or mentor, having reflected on what you have seen and what you feel you have learned.

Berkshire Maestros: Teaching Observation (exemplar - template )
	Teachers make the musical education of their pupils their first concern and are accountable for achieving the highest possible standards in learning, understanding, progress and achievement.


	Date/Time
	Lesson Context (No. of pupils, age, /time learning, instrument, type of lesson etc.)
	Teacher

	School/Venue
	
	Observer/Role


	TEACHING AND LEARNING 
	O
	G
	RI
	I

	Is there an engaging starter/warm- up activity linked to the main learning; are pupils engaged musically from the outset?
	
	
	
	

	Are there musical learning intentions; is it clear what the learning is intended to be?
	
	
	
	

	Has the teacher prepared effectively for the learning? ( previous learning/understanding, differentiation etc ) 
	
	
	
	

	Is the learning connected throughout the lesson?
	
	
	
	

	Does the teacher have appropriately high expectations? 
	
	
	
	

	Does the teacher demonstrate high quality modelling and good subject knowledge?
	
	
	
	

	Does the teacher communicate effectively? Instructions/explanations clear?
	
	
	
	

	Is there evidence of good teacher/pupil relationships and rapport?
	
	
	
	

	Are resources appropriate to individual pupils' learning needs ie relevant, imaginative, differentiated? 
	
	
	
	

	Does the teacher provide opportunities for pupils to develop their creativity and imagination?
	
	
	
	

	Do pupils know and understand what and how to practise? 
	
	
	
	

	Are pupils aware of the progress they are making; can they talk about and understand what they need to do to improve?
	
	
	
	

	Does teacher feedback guide, support and progress the learning?
	
	
	
	

	Are pupils challenged through open questioning and encouraged to reflect? 
	
	
	
	

	How much music-making is evident throughout the lesson? Is there enough?
	
	
	
	

	Is the balance between music making and teacher/pupil talking appropriate?
	
	
	
	

	Is praise given appropriately and specifically?
	
	
	
	

	Are other adults eg teaching assistants, engaged effectively in the learning process? Has the teacher planned to include them?
	
	
	
	

	Do teacher and pupils use their voices (singing) within the lesson?
	
	
	
	

	Is the teacher motivating, enthusiastic and passionate about music?
	
	
	
	

	Is ICT used effectively, supporting the learning?
	
	
	
	

	MUSICAL OUTCOMES:
	
	
	
	

	How much progress has been made?
	
	
	
	

	Are all pupils making progress?
	
	
	
	

	Has pupils' musical understanding been expanded during the lesson and can they demonstrate this?
	
	
	
	

	Are pupils where you might expect them to be given the length of time learning?
	
	
	
	

	Has this been a musical experience for the pupils?
	
	
	
	

	ADMIN:
	
	
	
	

	Lesson punctuality
	
	
	
	

	Practice book
	
	
	
	

	Registers
	
	
	
	

	Lesson planner
	
	
	
	

	Environment
	
	
	
	


	Notes in lesson: comments should be based on the evidence noted overleaf and highlight key features for feedback, discussion and staff development 

	


Berkshire Maestros: Observation Feedback form
	Teachers make the musical education of their pupils their first concern and are accountable for achieving the highest possible standards in learning, understanding, progress and achievement.


	Date/Time
	School/Venue/Lesson Context
	Teacher


	Overview

	In this lesson teaching was outstanding/good/requiring improvement/ inadequate and/but over time it is clear that teaching has been........




	Key Targets arising out of this lesson

	· Point 1

· Point 2

· Point 3




	Date of follow up meeting/observation (if appropriate)

	


	Support/Training/CPD  (if appropriate)

	


	Signed

	Line Manager/Observer                                                                                               Date
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